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United Nations Convention on the Rights of the Child 
Article 3: The best interests of children must be the primary concern in making decisions that may affect them. 

Article 29: Education must develop every child’s personality, talents and abilities to the full. 

 
 
School’s Purpose: To prepare pupils for lifelong success 
 

School’s Vision: At Godwin Junior School we: 

 Value everyone 

 Instil a love of learning 

 Seek and promote talent 

 Inspire resilient learners 

 Develop responsible global citizens 

 Nurture confident, articulate individuals 

 
1. Introduction 
  
A thorough understanding of the English language develops a child’s ability to communicate with 
the world around them: it improves their listening and speaking skills and enables them to read 
and write effectively and for a wide range of purposes. Children become more adept at 
expressing themselves creatively, imaginatively and with confidence as they become enthusiastic 
and critical readers of stories, poetry and drama, as well as of non-fiction and media texts. 
Children gain an understanding of how language works by looking at its patterns, structures and 
origins. Children use their knowledge, skills and understanding in speaking, reading and writing 
across a range of different situations.  
 
Statutory requirements for the teaching and learning of English are laid out in the English 
National Curriculum Document (2014).  
https://www.gov.uk/government/publications/national-curriculum-in-england-english-
programmes-of-study 
 
2. Aims and Objectives  
 
At Godwin Junior School we have agreed the following set of objectives for learning in English.  
Children should learn to:  

 Listen with sustained concentration, explaining the key points and evaluating what they 
have heard. 

 Speak with confidence, adapting their approach to suit different topics and audiences. 
This includes responding to and building on the contributions of others. 

 Cultivate their powers of imagination, inventiveness and critical awareness.  

 Begin to develop a life-long interest in books and read for enjoyment as well as 
information.  

https://www.gov.uk/government/publications/national-curriculum-in-england-english-programmes-of-study
https://www.gov.uk/government/publications/national-curriculum-in-england-english-programmes-of-study


 Write with confidence across a range of text types, adapting their writing to suit the 
situation, purpose and audience.  

 Read accurately and with understanding.  

 Use a range of independent strategies to self-monitor and correct.  

 Improve their ability to plan, draft and edit of their written work.  

 Use a range of strategies to learn new words and understand their meanings, nurturing a 
growing spoken and written vocabulary.  

 Acquire a suitable technical and grammatical vocabulary, enabling them to articulate their 
understanding of how the English language works.  
 

3. The Governing Body  
 

Reports are made to the governors and the English link-governor regarding the provision of the 
curriculum and the progress of children in reading and writing. The subject leader and link-
governor meet on a termly basis to discuss progress towards the school improvement targets. 
This policy will be reviewed by the Governing Body every two years or in the light of changes to 
statutory requirements or if our practice changes.  

 
4. English Lessons  

 
At Godwin Junior School, we believe that children learn best when they are engaged and 
interested in the subject at hand. Therefore, our lessons are planned and adapted to suit the 
children within that class and to excite their interest. Daily English lessons are an hour long, with 
additional time outside of this lesson for reading activities as well as the development of phonic 
understanding, grammar, spelling and handwriting. Children have the opportunity to work in a 
guided group with their teacher at least once a week. All children should also be given 
opportunities to work without adults in order to build their independence and embed and 
enhance their learning.  
 
Children’s prior knowledge and attainment, individual needs and learning behaviours can all 
impact the way they access their lessons. Therefore we seek to provide suitable learning 
opportunities by matching the challenge of the task to the ability of the child. In most lessons we 
plan differentiated work, while in others we ask children to work from the same starting point 
before moving on to develop their own ideas. Both teachers and teaching assistants support 
children with their learning and ensure the work can be accessed and understood by the 
individual in order for the child to succeed. We encourage flexible talk partners and groupings so 
that each pupil has the opportunity to work with a range of their peers. We believe mixed-ability 
grouping enables quality discussion and helps children to generate ideas. 
 
Children have the opportunity to experience a wide range of engaging texts which draw them in 
and enhance their learning. We believe that the diversity of our school is one of our key 
strengths. As such, we strive to present the children with stories and poems from a range of 
cultures and to ensure that our pupils see themselves represented in the narratives we choose to 
tell and the subjects we choose to write about.  
 



Children have access to a variety of resources, such as dictionaries and thesauruses, which 
support their work. Wherever possible, we encourage links to be made between English and 
other areas of children’s learning. 
 
5. Spoken Language  
 
The National Curriculum recognises the importance of spoken language; cognitively, socially and 
linguistically. Spoken language underpins the development of reading and writing. The quality 
and variety of language that pupils hear and speak are vital for developing their vocabulary and 
grammar and their understanding for reading and writing. Therefore each unit of work in English 
contains planned opportunities for children to develop their abilities and confidence in this area 
through drama, performance and presentations to a range of audiences. Additionally, children in 
Years 3, 4 and 5 will carry out oral storytelling work in the Autumn term which develops their 
clarity, confidence and vocabulary. 
 
6. Teaching of Reading  
 
The ability to read is essential for independent learning, the world of work and many other 
aspects of everyday life. Reading is a fundamental life-skill that enables children to live fulfilled, 
successful and happy lives. In developing the skill of reading, children gain access to and derive 
pleasure from many rich and varied sources of literature.  
 
Therefore, reading comprehension and the joy of sharing books and stories with children, 
provides the foundation for much of the learning that takes place in our school.  
 
Taught Comprehension sessions take place as a distinct lesson for half an hour a day and involves 
a two-week teaching cycle. 
 
During the first week, the teacher guides the children to read and understand a challenging text 
through whole-class teaching. Working together, they will clarify unfamiliar vocabulary and 
explore techniques and language choices made by the author. Once the children have a thorough 
understanding of the text, the class will collaborate to answer their comprehension questions. 
The focus throughout these sessions is on explicitly teaching the independent skills required for 
successful reading and comprehension. 
 
In week two, children have opportunities to apply their improved comprehension skills 
autonomously. This involves:  
 

 two sessions of individual comprehension work 

 one feedback session with their class teacher where their successes and progress are 
recognised and any misconceptions or difficulties are addressed 

 one group reading session with a Teaching Assistant 

 one session of independent ‘word study’ work – whereby children systematically learn 
and then apply new and challenging words, in order to further broaden their vocabulary 
  

In addition to Taught Comprehension sessions, each class visits the school library on a weekly 
basis. During these visits children can enjoy reading purely for pleasure and select new library 
books to take home. 



We further develop children’s love of reading through class reading time. These are short, 
timetabled sessions where children are given a copy of their class book in order to read along 
with the teacher. This enables them to enjoy the story as read by an experienced reader as well 
as introducing them to new language and reinforcing their understanding of the punctuation they 
see on the page. It also ensures children are familiar with the process of reading longer books 
over time and can experience the feeling of accomplishment which comes with completing one. 
 
We collaborate with our infant school partners with regard to the teaching of phonics, ensuring 
identification of those children who would still benefit from this approach.  
 
7. Reading at Home 
 
Parents and carers are essential partners in everything we do, but this is especially true of 
reading. The benefits for children who regularly read with adults at home are well documented 
and are hard to overstate. These include higher levels of academic attainment; better chances of 
entering further education; higher future salaries and increased levels of empathy.  
 
To support and encourage this important activity, we provide pupils with reading records and ask 
that they complete these, ideally reading daily. We identify current reading levels and ensure 
that suitable books are taken home to supplement other reading materials which children may 
be enjoying. Reading records are checked by class teachers on a weekly basis. Where these are 
not completed we will communicate with parents. 
 
8. Reading Resources  
 
The school’s extensive range of fiction and the majority of our non-fiction texts are housed in the 
school’s library, which each class visits and borrows from weekly. A range of non-fiction texts 
relating to the pupils’ current areas of study are displayed in each classroom. A range of levelled 
books for home reading is available inside every classroom. The children also have free access to 
the dictionaries and thesauruses in each classroom.  
 
9. Assessment of Reading 
 
Children’s reading will be assessed and moderated in line with our school’s Assessment Policy. 
Teacher Assessments, undertaken at the end of each term, are used to assess progress against 
the objectives set out in ‘Assessing Progress in Reading at Godwin Junior School’. (appendix A) 
This enables us to identify gaps in learning and future targets as well as considering the progress 
of each child. The subject leader will also use these assessments to monitor standards and 
progress so that priorities for improvement can be identified and addressed.  
 
 
10. Teaching of Writing  
 
Across each English unit of work, children will have the opportunity to create a range of longer 
and shorter pieces of writing. This may include writing plans, or focused activities which improve 
children’s skill in a particular area of writing. Each task is given with the aim ensuring that 
children have the skills and understanding needed to achieve an excellent final piece or outcome.  
 



Each unit of work (with the exception of oral storytelling) is planned to include the following 
stages:  

 

 Text immersion enables children to explore the features of a text and provide them a 
clear understanding of the text type. It will also illustrate and exemplify the writing they 
will be expected to produce at the end of a unit.  
 

 Skills lessons focus on a particular aspect of writing which the children need to 
understand more fully or develop their skills within. For example, they may need a better 
understanding of speech punctuation, figurative language or conjunctions to create the 
text they are working on effectively. Focused tasks set by the teacher give them the 
opportunity to practise these skills, leading to greater progress and a more successful 
outcome when their final text is completed. 

 

 Application lessons allow children to focus on creating a short part of the text in order to 
practise or develop that particular section. 

 

 In whole-text writing children apply the skills they have been taught in order to create a 
completed text, whilst still receiving guidance and support from their teachers. 

 

 The assessment phase gives pupils an opportunity to write independently and gives 
teachers a wealth of evidence about each child’s progress. The independent texts are 
edited and peer assessed before being written into the child’s final draft book. This book 
is a collection of their best work and celebrates their achievements. 

 
Editing, whether self-led, guided or carried out with a peer, is planned in advance and takes place 
during the skills, application, whole text and assessment stages of writing. 
 
 
Modelled writing takes place regularly and involves the teacher writing; demonstrating the skills 
and thought-processes it takes to create the text which they expect the children to produce. The 
modelled writing should clearly demonstrate the features of the intended learning outcome and 
exemplify the success criteria.  
 
Shared writing is a key feature of our lessons as it means children are given a chance to input 
their ideas and their teacher can give them feedback about their suggestions. This also informs 
the teacher about the children’s understanding of the learning objective.  
 
While the majority of the class will be undertaking independent writing after the main teaching 
there should also be a guided writing group working with the teacher. This guided writing session 
provides the children with additional quality support and challenge so that they can improve, 
extend and extend their writing.  
 
11. Handwriting  
 
(see separate Handwriting & Presentation policy)  



When communicating ideas in writing it is important that children use a handwriting style which 
is neat and legible. The importance of handwriting should not be under-estimated. It is vital that 
children can write quickly, comfortably and legibly as it is a skill needed in many curriculum areas 
and in adult life. Children’s self-esteem is also heightened when they are able to take pride in 
their handwriting.  
Our handwriting and presentation policy specifies three key aims: 
 

 To develop a joined, confident handwriting style that is clear, legible and fluent, which will 
free the writer to write and not worry about letter formation.  

 To instil a positive attitude towards handwriting.  

 To present work in a neat and orderly fashion appropriate to the task.  

 
 
12. Planning  
 
The English Curriculum at Godwin is planned to deliver the programmes of study within the new 
National Curriculum.  
 
The text types to be studied have been planned in advance and are organised to allow 
progression. Teaching staff in each year group know what they should be teaching at each point 
of the year. This ensures coverage of a range of fiction and nonfiction texts, with some being 
revisited in greater depth as children proceed through the school.  
Teaching staff plan together. They construct a unit plan detailing what they will teach over the 
duration of the genre. The units: 
 

 indicate learning outcomes for each pupil  

 identify the key texts and writing stimuli  

 plan the leaning journey for the duration of the unit  
 

During the early planning stages, teachers will consult the document ‘Assessing Progress in 
Writing at Godwin Junior School’. (appendix B) This is a termly breakdown of the writing 
objectives laid out in the national curriculum and is helpful in ensuring coverage of skills across 
the subject. 
 
From the unit plan, teachers plan the learning journey in more detail, based on the prior learning 
and needs of their class. This lists the specific learning objectives and expected outcomes for 
each lesson, details the modelling that will take place and outlines how the lessons will be taught. 
It also includes details of differentiation and individualised learning which will enable all pupils to 
access the lesson and to achieve. These plans are reviewed by the English Subject Leader and 
Senior Leadership Team on a regular basis.  
 
13. Assessment of Writing 
 
Work will be assessed and moderated in line with our school’s Assessment Policy and external 
validation of teacher judgements is sought through regular moderation meetings with NNLP 
partner schools. In addition to this, teachers assess children’s written English work in three 
phases: 



 ‘Assessment for Learning’ strategies that teachers make as part of every lesson, help them 
to adjust their teaching and daily plans. They closely match these short-term assessments 
to the teaching objectives.  

 

 Written or verbal feedback is given to help guide children’s progress. Children are 
encouraged to make judgements about how they can improve their own work by 
referring to the success criteria for the lesson.  

 

 End of unit assessments (in the form of independent writing tasks) demonstrate the 
extent to which children have achieved the intended learning outcomes.  

 

 Teacher Assessments, undertaken at the end of each term, are used to assess progress 
against the objectives set out in ‘Assessing Progress in Writing at Godwin Junior School’. 
With the help of these assessments we set targets for the school year, consider the 
progress of each child, plan interventions and share information with parents and carers. 
The subject leader will also use these assessments to monitor standards and progress so 
that priorities for improvement can be identified and addressed.  

 
14. Target Setting  
 
Teachers use the objectives set out in ‘Assessing Progress in Writing at Godwin Junior School’ to 
measure progress and help them plan for the next unit of work. They evaluate the strengths of 
children’s written work and the progress evident before considering what they must do to move 
forward.  
 
15. Marking and Feedback  
 
Work will be marked in line with the school’s Marking and Feedback policy. Some key aspects of 
our practice are:  
 

 Children should have written or oral feedback which refers to the learning objective so 
that they know if they have been successful.  

 

 Children are usually asked to indicate at the end of each lesson how they have been 
successful and are expected to respond to their teacher’s written feedback where 
appropriate.  

 

 Children should have time before they start their next piece of writing to look at their 
previous piece of work so they can identify what they need to do to make progress.  

 
1:1 writing conferences take place throughout the year and give class teachers the opportunity to 
provide detailed individual feedback to children about their writing and support them to 
understand the next steps for improvement.  
 
 
 
 



16. Inclusion  
 
We are committed to providing an inclusive curriculum for all children so that they achieve as 
highly as they can, according to their individual abilities. We will identify which pupils or groups 
of pupils are under-achieving and take steps to improve their attainment. Gifted children will be 
identified and suitable learning challenges provided.  
 
It is important to be aware that children who have English as an additional language do not 
necessarily have special educational needs. However, some children will have an overlap of 
English as an additional language and special need. Class teachers will work alongside the 
Inclusion Leader to make a detailed and diagnostic assessment of the child’s learning needs. 
Parents/carers will be invaluable in providing details of their child’s attainment in their own 
home language.  
 
17. Intervention  
 
Additional English Support programmes are implemented throughout the school and usually 
delivered by teaching assistants. Careful assessments are made of our pupils to establish if they 
will benefit from these recovery programmes. The impact of these interventions is regularly 
monitored to ensure that each child is benefitting from the programme selected for them.  
 
18. The Learning Environment  
 
Each class will have a working English display which reflects the genre the children are currently 
studying. Children’s own writing will be displayed (within their classroom and around the school) 
to celebrate their work and encourage them to take pride in their achievements.  
 
 
19. English Subject Leader  
 
The English subject leader is responsible for improving the standards of teaching and learning in 
English through:  

 Undertaking evaluation and monitoring activities.  

 Identifying strengths and areas for development across year groups and the school.  

 Drafting and implementing an action plan to address areas for development. 

 Evaluating their impact. 

 Modelling excellent practice.  

 Taking the lead in policy development.  

 Auditing and supporting colleagues in their CPD.  

 Purchasing and organising resources.  

 Keeping up to date with recent English developments.  
 
To ensure English is running successfully throughout the school the Subject Leader also monitors 
and evaluates English through:  

 Pupil progress.  

 The quality of planning, teaching and feedback.  



 The quality of the learning environment.  

 Providing summary reports which evaluate strengths and weaknesses and indicate areas 
for further improvement.  

 Using allocated leadership time to review evidence of the children’s work and to observe 
English lessons across the school.  
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ASSESSING PROGRESS IN READING 
GODWIN JUNIOR SCHOOL 

 
 

 
 
 
 
 
 
 
 

 
 



 

  

End of Year Expectations 
Reading 

 

Year 6 
 

 Word Reading 

1 
I can fluently and effortlessly read a range of texts (novels, short stories, plays, poetry, non-
fiction, reference and text books). 

 

2 
I can work out the meaning of new words by applying my knowledge of root words, prefixes and 
suffixes. 

 

3 
I can demonstrate appropriate pace, tone and volume when reading aloud to make the 
meaning clear to the audience. 

 

4 
I can explain the meaning of words in context (homophones) and explain why the writer has 
chosen that word. 

 

 Comprehension 

5 I can make appropriate predictions based on details stated and implied.  

6 I can check that I understand the book by clarifying and discussing vocabulary in context.  

7 I can ask relevant questions about a text to help my understanding.  

8 I can retrieve, record and present information from fiction and non-fiction.  

9 
I can draw inferences of characters’ feelings, thoughts and motives from their actions (and 
justify these with accurate evidence). 

 

10 
I can identify and explain how language, structure and presentation contribute to meaning 
(including figurative language). 

 

11 I can justify my opinion using clear reasoning.  

12 I can identify the themes and features of a wide range of writing.  

13 I can make comparisons within a text as well as comparing different texts.  

14 
I can identify key details and main ideas, using these to summarise reading across more than 
one paragraph. 

 

 Performance and Debate 

15 I can recite poems by heart.  

16 
I can prepare poems and plays to read aloud and perform, showing understanding through 
intonation, tone and volume. 

 

17 
I can explain and justify my views on the reading material as well as courteously challenging the 
views of others. 

 

 Exceeding and Exceptional Objectives 

18 I read different genres by choice.  

19 
I can read and understand classic children’s literature (some examples are Treasure Island, 
White Fang and The Jungle Book). 

 

20 
I can read and discuss challenging poetry (some examples are High Flight, the Lady of Shalott 
and The Road Not Taken). 

 

21 
I remember, use and explain a wide range of vocabulary (which I have learned from my own 
reading and from real-life situations).  

 

22 
My predictions are improved by my knowledge of the structure and rules of different texts, 
including different genres of fiction. 

 

23 
I give answers clearly (in conversation and during written comprehension) and use evidence 
well to support my statements. 

 

24 I can confidently discuss and evaluate how an author has shaped a text.  

25 I give speedy and succinct summaries.  
 



 

 

 

End of Year Expectations 
Reading 

 

Year 5 
 

 Word Reading 

1 
I can fluently read a range of texts (novels, short stories, plays, poetry, non-fiction, 
reference and text books). 

 

2 
I can work out the meaning of some new words by applying my knowledge of root 
words, prefixes and suffixes. 

 

3 I can read clearly, loudly and with expression.  I do not rush or mumble.  
4 I can explain the meaning of words in context (homophones).  
 Comprehension 

5 I can make appropriate predictions based on previous details in the text.  

6 

I can use a range of strategies to clarify unknown vocabulary, e.g: relating it to other 
known words; using the context of the sentence and wider text; using a dictionary to 
gain a definition.  

 

7 I can ask questions to help my understanding.  
8 I can retrieve, record and present information from non-fiction and some fiction texts.  

9 
I can infer characters’ feelings, thoughts and motives from their actions (I can usually 
justify these with evidence). 

 

10 
I can explain how an author’s choices of language and layout can make a text more 
effective.  

 

11 I can share my opinion and make book recommendations to others.  
12 I can identify the themes and main features within different types of fiction.  

13 
In adult-led discussions, I can compare the themes, plot points and writing style of 
different texts. 

 

14 I can identify key details to be included in my summary.  
 Performance and Debate 

15 I can recite simple poems or parts of poems by heart.  
16 I can prepare poems and plays to read aloud and perform.  
17 I can participate in discussions of books I have read.  

 Exceeding and Exceptional Objectives 
18 I read a range of texts independently.  

19 
I am beginning to read classic children’s literature (some examples are The Silver 
Sword, The Phantom Tollbooth and Tom’s Midnight Garden).  

 

20 
I can discuss the hidden meanings within poetry and I can consider different 
interpretations. 

 

21 I independently use new vocabulary which I read or hear around me.  

22 
My previous reading helps me to make accurate predictions about the text I am 
reading now. 

 

23 
I give answers clearly (in conversation and during written comprehension) and often 
use evidence to support my statements. 

 

24 I can discuss how an author’s language has shaped a text.  
25 My summaries are usually short and accurate.  
 



 

 

 

End of Year Expectations 
Reading 

 

Year 4 
 

 Word Reading 

1 
I can apply my growing knowledge of root words, prefixes and suffixes to read aloud 
and understand the meaning of new words I meet. 

 

2 I can read aloud fluently and with expression.  
3 I can read common words which don’t follow the usual patterns.  
 Comprehension 

4 I make sensible predictions when reading.  
5 I can use dictionaries well to clarify words I have read.  
6 I can discuss the meaning of words and phrases in context.  
7 I can ask questions about a text I have read.  
8 I can retrieve and record information from non-fiction and simple fiction texts.  
9 I can infer how a character is feeling or what they are thinking from their actions.  

10 I can identify how layout and word choices can capture a reader’s attention.   
11 I can identify the main themes in fiction texts.  
12 I can identify the main idea from a paragraph and use this to summarise.  
13 I recognise different types of poetry (for example: free verse, narrative, haiku).   

14 
I can read and understand books which are structured in different ways and written for 
different purposes.  

 

15 
I am increasingly familiar with a range of texts such as fairy tales and myths and 
legends and can retell most of these orally.  

 

 Performance and Debate 
16 I can read aloud and perform poems and simple plays.  

17 
I take an active part in discussions of books I have read, taking turns and listening (and 
responding) to what others say. 

 

18 
I can discuss the texts we read in depth (a wide range of fiction, poetry, plays, non-
fiction and reference books) 

 

 Exceeding and Exceptional Objectives 
19 I am beginning to branch out from my early reading preferences.  
20 I read and understand texts which are above the average difficulty level for my age.  
21 I can discuss the figurative language within poetry.  
22 I learn new words independently and use them myself.  

23 
I make sensible predictions because I know how fiction and non-fiction texts usually 
work. 

 

24 
I answer questions clearly and confidently; when I write my answers they are detailed 
and easy to understand. 

 

25 I can discuss the effect of an author’s language choices.  
26 I only include the most relevant facts in my summary.  
 
 
 



 

 

 

End of Year Expectations 
Reading 

 

Year 3 
 

 Word Reading 
1 I sound out words to help me read ones I don’t know.  

2 
I sometimes apply my growing knowledge of root words, prefixes and suffixes to read 
aloud and understand the meaning of new words I meet. 

 

3 I can read some common words which don’t follow the usual patterns.  
 Comprehension 

4 I make predictions when reading fiction.  
5 When told to, I can use dictionaries to clarify words I have read.  
6 I can discuss the meaning of words.  
7 I am beginning to ask questions about a text I have read.  
8 I can retrieve and record information accurately from texts.  
9 I can infer how a character is feeling or what they are thinking from their actions.  

10 I can discuss words and phrases which capture the reader’s interest or imagination.  
11 With support, I can talk about the main ideas in a book I have read.  
12 I am beginning to summarise what I have read.  

13 
I am starting to recognise some types of poetry (for example: free verse, narrative, 
haiku). 

 

14 I can read and understand a range of books.   

15 
I am becoming familiar with a range of texts such as fairy tales and myths 
and legends and can retell some of these orally. 

 

 Performance and Debate 
16 I can read aloud in front of an audience (both poetry and prose).  

17 
I participate in discussions of books I have read, taking turns and listening 
to what others say. 

 

18 
I can discuss the texts we have read together (a wide range of fiction, 
poetry, plays, non-fiction and reference books) 

 

 Exceeding and Exceptional Objectives 
19 I test out different types of books and explore the work of new authors.  
20 I read challenging texts, including longer stories.  
21 I can discuss the meanings of poems.  
22 I learn new words from books and other people.  

23 
I make predictions which fit the text I am reading, and I can explain my 
reasons for it. 

 

24 
I answer questions in a group setting and I complete my comprehension 
work in full, accurate sentences. 

 

25 I am beginning to discuss the effect of language.  
26 My summary makes sense and is only a few sentences long.   
 



APPENDIX B 

ASSESSING PROGRESS IN WRITING 
GODWIN JUNIOR SCHOOL 

 
 

 
 
 
 
 
 
 

This document outlines what a child should be able to achieve in order 
to be assessed ‘at age expected’ across every term of their time at 
Godwin Junior School. 



By referring to this document, teachers will be able to assess children’s 
writing as ‘below’, ‘at’ or ‘exceeding’ expectations, and their progress 
can be tracked from term to term and year to year. 
Some reference is made to spelling and grammar objectives from the 
national curriculum. Reference to the curriculum might be needed to 
give a full understanding of this document. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 
 

Writing 

End of Year Expectations – Year 2 

 
Spelling 

 Able to use the possessive apostrophe for a singular person (e.g. the girl’s 
book). 

 Able to spell the homophones/near homophones from the year 2 spelling 
guidance. 

 Able to spell most words with contractions – can’t, didn’t, it’s etc. 

 Able to spell most of the common exception words from the year 2 spelling 
guidance. 

 Able to add suffixes to spell longer words (e.g. -ment, -ful, -less, -ly). 
 

Organisation 

 Uses conjunctions to link ideas (and, but, because). 

 Uses time conjunctions. 

 Makes some attempt to include suitable openings and closings. 

 Writing includes the most obvious organisational features of the text type 
(e.g. instructional writing includes numbered or bullet pointed steps) 
 

Purpose 

 Can write with an audience in mind. 

 Is beginning to alter their language to suit the text type (e.g. story language, 
non-fiction writing). 
 

Language 

 Uses suitable adjectives to describe people, objects and settings. 

 Uses some simple similes. 

 Uses fitting adverbs to describe actions. 
 

Grammar 

 Can use full stops, capital letters, exclamation marks, question marks and 
commas for lists. This may not be consistent. 

 Can use the present and past tenses. 
 

Handwriting 

 There are suitable spaces between words. 

 Capital and lower case letters are correctly formed and well-sized in relation 
to one another. 
 



Writing 

Autumn Term Year 3 
 
Spelling 

 Understands some suffixes and uses these to create new words. 

 Can spell the common exception words from the year 2 spelling guidance. 

 Uses apostrophes for possession and contraction with increasing accuracy. 
 

Organisation 

 Uses line breaks to create paragraphs, although these are often arbitrary - 
they do not always indicate a change of location or subject. 

 Thoughts and ideas arranged somewhat logically within writing. 

 A range of conjunctions is evident throughout their work: 
a) Co-ordinating and subordinating conjunctions such as and, or, but, so, 

because, also, as well. 
b) Time conjunctions such as then, after, before, while. 

 
Purpose 

 Understands the main objective of the text type (e.g. stories to entertain, 
information texts to communicate facts etc) and mimics writing style in order 
to achieve this. 

 Has created texts in the first, second (instructions) and third person. 
 

Language 

 With adult assistance or through the use of word lists, makes vocabulary 
choices for effect. 
 

Grammar 

 Can consistently use full stops, capital letters, exclamation marks, question 
marks and commas for lists. 

 Past and present tenses are correctly used most of the time. 
 

Handwriting 

 Capital and lower case letters are correctly formed and sized. 
 

 
 
 
 
 
 
 
 



 

Writing 

Spring Term Year 3 

 
Spelling 

 Uses a range of prefixes and suffixes correctly. 
 

Organisation 

 Changes of location or topic are sometimes signalled by a new paragraph. 

 Chronological order is correctly utilised in texts such as recounts and 
instructional writing. 
 

Purpose 

 Includes the main features of the text type. 

 Attempts to create a mood within story writing e.g. funny, spooky. 
 

Language 

 Some nouns are modified. 

 Additional detail adds interest to story writing. 

 Work includes a range of adjectives used appropriately. 
 

Grammar 

 Simple sentences are grammatically correct and complex sentences are 
attempted. 

 Full stops, capital letters, exclamation marks, question marks and commas for 
lists are used correctly throughout writing and mistakes with these can 
sometimes be spotted through proofreading. 

 
Handwriting 

 Increasingly tidy and legible printing shows ascenders and descenders. 
 

 
 
 
 
 
 
 
 
 
 
 
 



Writing 

End of Year Expectations – Year 3 
 
Spelling 

 Able to spell the 22 sets of homophones and near homophones from the year 
3/4 spelling guidance. 

 Able to use the pre-fixes dis-, mis-, in- and im-. 

 Able to spell words ending in –tion,-sion,-cian and –ssion. 
 
Organisation 

 Groups information together in paragraphs in non-fiction writing. 

 Begins a new paragraph for a new location during narrative writing. 
 
Purpose 

 Some evidence of viewpoint established. 

 Includes details which create an element of suspense, humour or surprise. 
 
Language 

 Detail is used to make information clearer. 

 Nouns are modified by precise adjectives (a loud wailing sound) 

 Vocabulary used is interesting and appropriate. 
 

Grammar 

 Able to write in complex sentences to clarify relationships in time and place 
(e.g. meanwhile, during, while, until, following, where, wherever). 

 Able to use an increasingly wide range of conjunctions (e.g. when, if, because, 
although, however). 

 Able to find some grammar errors when proofreading. 
 
Handwriting 

 Letters are consistent in size and acenders and decenders are clearly formed. 
 

 
 
 
 
 
 
 
 
 
 
 



Writing 

Autumn Term Year 4 
 
Spelling 

 Can spell many of the words from the year 3/4 spelling list. 

 Uses the suffix –ly correctly 

 Spells most ‘double letter’ words correctly e.g. forgotten, beginning. 
 

Organisation 

 Begins a new paragraph for a change in topic (non-fiction) or a change in time 
or location (narrative). 

 Subheadings may be used in non-fiction writing. 

 Suitable openings and closings are created with adult assistance. 
 

Purpose 

 The main features of the text are included, although some may be limited. 

 Some attempt is made to add description suitable to the story and of interest 
to the reader. 
 

Language 

 Well-chosen nouns, adverbs and adjectives help to make writing more precise 
and/or interesting. 

 The language chosen is broadly suitable for the text type. 
 

Grammar 

 Can improve a text through proofreading when given adult assistance. 

 Sometimes attempts to use commas to mark clauses. Not necessarily 
accurate. 

 Includes some speech within narrative writing. 
 

Handwriting 

 Some attempt to join handwriting, perhaps inconsistent. 
 

 
 
 
 
 
 
 
 
 
 



Writing 

Spring Term Year 4 
 
Spelling 

 Can spell the majority of the words from the year 3/4 spelling list. 

 Correctly spells most words ending in –sure and –ture. 

 Able to spell the suffixes –ly and -ation. 
 

Organisation 

 Introductions and conclusions are appropriate if basic. 

 Uses paragraphs accurately to signal change in time, place or topic, although 
the change may be abrupt and links within and between paragraphs may be 
minimal. 
 

Purpose 

 The features of the text type are usually signalled clearly. 

 Description of characters (appearance, actions and feelings) adds interest to 
the story. 

 
Language 

 Adapts language to suit the text. 

 Beginning to make well-suited word choices without direct adult assistance. 
 

Grammar 

 Subjects and verbs usually agree. 

 Beginning to use commas after fronted adverbials. 

 Sometimes uses speech punctuation correctly. 
 

Handwriting 

 Handwriting is usually joined, though letters with decenders may be messily 
transcribed or left unjoined. 
 

 
 
 
 
 
 
 
 
 
 
 



Writing 

End of Year Expectations – Year 4 
 
Spelling 

 Able to spell the 3/4 word list. 

 Able to spell the suffixes –ly, -ation, -ous. 

 Able to use the prefixes il-, re-, sub-, inter-, anti-, auto-. 

 Able to use the possessive apostrophe correctly. 
 

Organisation 

 Begins a new paragraph in narrative for a change in action, setting and time. 

 Creates a clear introduction in non-fiction writing, followed by logical points 
and a defined conclusion. 

 Paragraphs have relevant openings. 
 
Purpose 

 The main features of the text type are evident. 

 The needs of the reader are considered (e.g. enough background information 
is given). 

 Suggests the thoughts and feelings of characters through reference to how 
they look, react, talk or behave, rather than by telling the reader. 
 

Language 

 Includes details to add interest, persuade or direct. 

 Is able to choose words and phrases which engage the reader and support the 
purpose (this can include words gleaned from text examples or from class 
word lists). 
 

Grammar 

 Is able to write in Standard English for verb inflections (e.g. we were instead of 
we was). 

 Can use and punctuate direct speech. 

 Uses commas after fronted adverbials. 
 

Handwriting 

 Handwriting is consistently joined. 
 

 
 
 
 
 
 



Writing 

Autumn Term Year 5 
 
Spelling 

 Consolidates their understanding of previously learned homophones and near 
homophones. Is able to explain the differences between the words and spell 
them correctly. 

 Can spell some words which use the letter string –ough. 
 

Organisation 

 A range of conjunctions are used effectively to link clauses in narrative and 
non-fiction writing. 

 Each paragraph has a specific purpose or subject which children can explain 
(e.g. this is my introduction and I’m giving information about the setting). 
 

Purpose 

 Maintains first, second or third person when writing, although point of view 
may be basic. 

 Writes in a style suitable to the text type with inclusion of key features. 

 Narrative writing includes speech, action and description, although this may 
be in ‘chunks’ or inconsistent. 

 Creates or makes use of settings which suit the intended mood of the story. 
 

Language 

 Shows some awareness of the effect of their language choices on the reader. 
 

Grammar 

 Has consolidated their understanding of full stops, capital letters, question 
marks, exclamation marks, commas in lists and speech punctuation which was 
learned in year 3 and 4. The full range of this punctuation is evidenced 
throughout their work. 

 Able to write in the past and present tense. Errors or inconsistencies in tense 
are often found through proofreading.   

 Simple and complex sentences are created with accuracy. 
 

Handwriting 

 Handwriting is neatly joined. 
 

 
 
 
 
 



Writing 

Spring Term Year 5 
 
Spelling 

 Able to spell and differentiate between many of the homophones and near 
homophones in the year 5/6 spelling guidance. 

 Spells many silent-letter words correctly e.g. doubt, lamb. 
 

Organisation 

 Conjunctions link clauses effectively and sometimes link sentences together 
(e.g. additionally). 

 In non-fiction writing, paragraphs shape the text and help to guide the reader 
through the subject at hand. 
 

Purpose 

 Creates a ‘voice’ or style of writing and maintains this with some success. 

 Increasingly able to use speech, description and action throughout a text. 

 Includes interesting characters. 
 

Language 

 Is beginning to use a thesaurus effectively to widen the range of their 
language choices. 
 

Grammar 

 Is aware that colons can be used to start a list (e.g. has completed work as 
part of a grammar session, rather than using it during independent work). 

 Tenses are almost always accurately used. 

 Beginning to create correct relative clauses beginning with: who, which, 
where, when, whose, that. 
 

Handwriting 

 Handwriting is neatly joined and shows the beginnings of individual style. 
 

 
 
 
 
 
 
 
 
 
 



Writing 

End of Year Expectations – Year 5 
 
Spelling 

 Knows and uses the standard spelling rule i before e except after c. 

 Spells words ending in –cious and –tious correctly. 

 Spells words with silent letters correctly. 
 
Organisation 

 Uses conjunctions to link different sentences within a paragraph (e.g. 
secondly, furthermore, moreover, similarly). 

 Controls their paragraph structure in order to shape a story (e.g. creating a 
five paragraph story with opening, build up, conflict, resolution and ending). 

 Creates shifts in time and place within a story, guiding the reader through the 
text. 
 

Purpose 

 Writes with a clear voice and addresses the reader. 

 Writes successfully in a given style. 

 Uses the setting to create mood. 

 Characterisation is evident throughout narrative and is evidenced through 
direct and indirect speech. 

 Is able to combine speech, action and description to create significant 
character interaction. Character development helps move the story forward. 
 

Language 

 Makes thoughtful vocabulary choices and can use a thesaurus to extend the 
range of words they use. 

 Chooses words for deliberate effect (e.g. stationary rather than stopped). 
 
Grammar 

 Able to use relative clauses beginning with: who, which, where, when, whose, 
that. 

 Can use a colon to introduce a list. 

 Can proofread for errors (including spelling and punctuation). 

 Ensures tenses are consistently and correctly used. 
 
Handwriting 

 Handwriting is joined and the writer has developed a neat and legible style. 

 
 
 
 



Writing 

Autumn Term Year 6 
 
Spelling 

 Able to correctly spell approximately half of the words from the year 5/6 word 
list. 

 Able to spell and correctly use all homophones and near homophones from 
year 2, 3 and 4 spelling guidance and most from year 5 and 6 spelling 
guidance. 

 Able to spell words with the endings –ible and -able 
 
 

Organisation 

 Fitting opening and closing paragraphs are evident throughout their work. 

 Paragraphs are used consistently in all forms of writing. 
 

Purpose 

 Conjunctions are chosen and used with care to link clauses and sentences. 

 Makes effective use of the features of the text type. 
 

Language 

 Able to make interesting language choices which add impact to narrative and 
create accuracy in non-fiction work. 

 Recognises that synonyms often indicate shades of meaning. 
 

Grammar 

 Almost all sentences are grammatically accurate – some exceptions for 
ambitiously complex sentence structures. 

 Commas mark some clauses accurately. 

 Direct and indirect speech is correctly used. 

 Brackets and semi-colons are sometimes used. 
 

Handwriting 

 Neat, legible joined writing is used with increasing speed and consistency. 

 
 
 
 
 
 
 
 
 



Writing 

Spring Term Year 6 
 
Spelling 

 Able to correctly spell most of the words from the year 5/6 word list. 

 Able to spell words with the endings –ible and -able 

 Able to spell words with the endings –ance and –ence 
 
Organisation 

 Some attempt is made to link opening and closing paragraphs. 

 Paragraphs in non-fiction writing have an introductory sentence and use 
conjunctions to make links between sentences as the paragraph progresses. 
 

Purpose 

 The text is written in such a way that it achieves its purpose (e.g. the author 
has made suitable choices in terms of style and has included the key features). 

 The audience is considered throughout the text. 
 

Language 

 Some use of formal or archaic language. 

 Language choices in narrative are highly tailored to the story under 
construction and add to the reader’s enjoyment. 

 Subject-specific vocabulary is used with precision in non-fiction texts. 
 
Grammar 

 Tense is maintained throughout writing. 

 Simple, compound and complex sentences are combined for effect and show 
grammatical accuracy. 

 Brackets, semi-colons and dashes are used appropriately. 
 

Handwriting 

 Neatly joined handwriting with individual style is usually maintained. 
 

 
 
 
 
 
 
 
 
 
 



Writing 

End of Year Expectations – Year 6 
 
Spelling 

 Able to spell the year 5/6 word list. 

 Able to spell words with the endings –cial and –tial 

 Able to spell words with the endings –ible and -able. 

 Able to spell words with the endings –ance and -ence 
 

Organisation 

 Opening and closing paragraphs are linked in narrative writing. 

 Links are made between paragraphs in non-fiction writing. 

 Paragraphs in non-fiction writing are well-structured (introductory sentence 
followed by several other sentences which add detail or give examples of the 
subject at hand. Conjunctions guide the reader through the paragraph). 
 

Purpose 

 Writing is well constructed and shows a secure grasp of the text type. 

 The setting, weather and other details of the story can be used to reflect the 
characters’ situation or to affect the reader. 

 Persuasive writing is closely tailored to the audience in order to be effective. 
 
Language 

 Recognises that a change in word choice can affect the meaning of the 
writing. 

 Uses vocabulary which is varied, imaginative and appropriate. This includes 
technical or specific words. 

 Makes assertive use of the characteristic language of the text type. 
 
Grammar 

 Uses passive verbs where appropriate. 

 Uses brackets, dashes or commas to indicate parenthesis. 

 Uses colons, semi-colons or dashes to mark boundaries between independent 
clauses. 

 Recognises vocabulary and structures that are appropriate for formal speech 
or writing. 
 

Handwriting 

 Writing remains neat and legible without sacrificing speed. 
 

 
 


